LEARNING SUPPORT  POLICY

The Schools Learning Support policy includes Special Educational Needs and Disabilities (SEND)  and those with English as an Additional language (EAL).The School provides Learning Support for all children and identifies any needs within School Action and School Action Plus. This policy includes physical disability, language, learning and behaviour difficulties.  The School has a non-selective admission policy and therefore is committed to providing support needed for children who have these difficulties whenever possible. It is intended that this policy is implemented throughout the School and includes the Early Years Unit.
Accessibility Plan

The School’s commitment to provision of curriculum to as many pupils as possible is outlined in the School’s Equality policy. 

Aims

The School believes that the ‘purpose of education for all children is the same….

but the help individual children will need will be different’.(Warnock 1978)

Consequently the School’s aims are:

· To develop sensitivity to individual needs within a climate of support.

· Promote confidence and self-esteem.

· To develop skills by identifying children with learning problems and thus construct suitable programmes of work.

· To develop consistent strategies to help children with behavioural difficulties.

· To be aware of physical difficulties and be aware of issues surrounding these.

· To work with parents/guardians to provide a support system for the needs of their child.

Learning Support Structure

The SENDA Co-ordinator is the Headteacher . The department is staffed by the Learning Support Co-ordinator (LSC) and a Learning Support Assistant or Keyworker in the Early Years Unit. The administration and day to day co-ordination is the responsibility of the LSC who liaises with the Class Teachers and other support staff. The HT will be responsible for providing support/liaising with staff, liaising with the LEA and external agencies.
Admission Arrangements

If parents know that their child has special educational needs or a need for learning support, all the facts, reports and information should be divulged and fully discussed before entry to the School. It is essential that the School feels able to provide an accessible curriculum which is not at the expense of other pupils. 
Nursery Admissions
In the term before entry the Office contacts the new pupils and arranges visits so that any potential problems or worries may be discussed. Pupils are invited in for a taster afternoon. During these visits pupils are observed and any potential needs assessed. 

Lower School Admissions
The majority of children entering the Lower School; Upper I, will be from the early Years Unit at Steephill School. These children and any others entering from other schools will be subject to scrutiny of their Early Years profile and a decision to accept a child or not into the Lower School will be made jointly with the Class teacher and Headteacher (SENCO) after consideration of all facts and parents’ opinion.

School Action
Children may require intervention for many reasons:
Lack of confidence
Difficulty with number concept or tables

A learning disability e.g. dyslexia

Attention or concentration difficulties

Entering the School late or prolonged absence

Language difficulties

English as an additional language
Any child needing support will receive an Individual Education Plan (IEP) and receive the appropriate amount of one-to-one provision. The IEP is reviewed half-termly and updated when necessary. The targets are in line with SMART targets and are discussed when age-possible with the children and always with the parents.

If the problem persists or is of a more severe nature, the IEP will be upgraded to School Action Plus and outside intervention sought where appropriate.

If a child has a statement of support the School will make every effort to provide the support required and to work with outside agencies where appropriate.
The School must satisfy itself that it is promoting the child’s welfare and education at all times which may mean that it is in their best interests to explore other educational alternatives. The School is also committed to ensuring that all pupils are able to work in an environment that promotes good behaviour, thoughtfulness and industry which allows the development of each pupil to their full potential.  The School will always support the family as much as possible when considering alternative education.
School Action
Should an expression of concern for a child in any context be made to the HT this will be considered the trigger for assessment for School Action. This concern may be expressed by any relevant adult eg teacher, parent, carer.

Triggers
1. Poor attainment in weekly/termly tests either against peer group or personal expected levels.

2. Consistent low performance in daily lessons.

3. Difficulty in concentration.

4. Poor social interaction.

5. Difficulty in seeing or hearing.

6. Any other behaviour which may cause concern.

Action of Class Teacher

1. Inform HT.

2. Gather information/data, including information from other teachers, parents and pupil.

3. Review information and meeting with parents to discuss provision and IEP.
4. Keep record of performance/behaviour.

5. Meet HT, parents to discuss further action and assessment of support needs.

Provision

At School Action level  the support provision, if considered appropriate, would consist of the following:

1. Enter child on register.

2. Provide special help within normal curriculum framework using differentiation where appropriate.

3. Raise an IEP

4. One to one assistance by an SEN teacher on at least a weekly basis.

5. Monitor and review progress with HT and parents at regular intervals.

School Action Plus: Identification and Action

A pupil is deemed School Action Plus if during monitoring and review at School Action level it is felt that further action is needed or if on initial expression of concern the pupil needs more intensive action to be taken.


Action


All information gathering required of school action is also required with additionally:

1. Information from health or social services.

2. Medical advice. Future action planned against this background
3. Draw up an Individual Educational Plan 
4. Review information and meeting with parents to discuss provision and IEP.

5. Ensure all teaching staff (and non-teaching staff if appropriate) are aware of IEP.

6. Review and monitoring at least termly.

 Provision

1. The pupil should receive one to one assistance at least twice per week.

2. It may be appropriate for the parent to pay for a Learning Support Assistant to sit in class with the pupil.  Their responsibility would be to provide direct support to the pupil.

Review

Review procedures should include detailed information on progress and should include discussion on future action and whether the pupil is likely to be referred for statutory assessment. The School may find it in the best interests of the child for this assessment to be carried out on aegis of another school.
Special Educational Needs; Statutory Assessment

The trigger for a request for Statutory Assessment or immediate need for external support is usually reached when all the special measures put in for School Action Plus have failed to allow the pupil to access the curriculum.

When this stage is reached outside help and advice is needed to support the education of a pupil.  This support may include any advisory service, educational psychologists, social services etc.  This stage would only normally be reached by a pupil who has spent time at SA and SA+  and has not responded to differentiated work or one to one help.

Should a child reach this stage it is not expected that he/she is able to access the curriculum and the School will endeavour to support the family in searching for the best learning environment. All efforts as above will be made to assist the child and parents. It may be conditional for the child to continue education at Steephill that an SEN teacher is engaged at the expense of the parents.

English as an Additional Language EAL

This policy is written with regard to the booklet entitled: Aiming High: Understanding the educational needs of minority ethnic pupils in mainly white schools(DfES0416/2004).
Steephill School has approximately 18% non-white families with an increasing number who speak English as a second language at home. In 2009, 11 children came from families which spoke an additional language at home, including French, Russian, Indian dialects. One pupil was classed as having English as an additional language.

Teachers should follow the guidelines below.
· Make sure the pupil knows your name. Introduce yourself and write it down for him/her.

· Demonstrate the meaning of instructions such as sit down, stand up, come here.

· Do not worry if the beginner says very little at first. Plenty of listening time is important when starting to learn a new language. There should be emphasis on communication rather than correction until the pupil is more confident in English.

· Involve the pupil in routine tasks such as giving out books and equipment.

· Wherever possible, include links within the curriculum to the culture and language of newly arrived pupils.

· Give the pupil opportunities to listen to the sounds and patterns of English, for example through audio tapes.

· Identify the key vocabulary and language structures of the text/activity.

· Although the pupil cannot be expected to understand the content of all the lessons, do try to give him/her a meaningful task that is related to the lesson.

· Integrate the pupil into the class activity as far as possible, while differentiating at his/her level. If they are to maintain confidence, pupils need to feel they can complete a task, such as copying words or sentences under pictures; matching pictures to names, words or sentences; filling in missing words; sequencing; text marking; labelling; matching sentence halves; filling in tables and grids; giving yes/no, true/false responses.

· Many of the above tasks could be used to develop listening skills and to focus the pupil's attention on key information during the teacher led parts of the lesson.

· Pupils not familiar with the alphabet will need help with handwriting and correct use of capital and lower case letters.

· Model or demonstrate the use of key vocabulary and language structures.

· Involve the pupil in using language from an early point of the lesson onwards.

· Provide opportunities for the pupil to repeat and produce the language in context, for example through well-planned pair or group work.

· The pupil will need as much of your time as possible to explain the tasks. If you are not available, encourage peers to assist.

· Encourage the use of bilingual and/or picture dictionaries.

· Encourage the use of home language for content learning, discussion and the development of new concepts. Support for the first language will enhance, not hinder, the acquisition of English. Whenever possible, pair the child with a proficient speaker of their home language.

· Exploit previously used language and link to pupils' experience.

· Pupils who are literate in their first language tend to make faster progress than pupils who are not. They should be encouraged to use these literacy skills to support their learning.

· The pupil could develop his/her own personal word lists.

· Provide visual support such as artefacts, pictures, videos, computer programmes and so on, to help comprehension.

· Using writing frames, word banks and sentence banks provides scaffolding to support learner independence and to model the language to be learned and practised (see samples for ideas).

· Use graphic organisers such as pie charts, graphs, pictograms, tables and grids to present curriculum content with reduced language input.

· Give feedback in a constructive way so that the pupil can use his/her errors as a learning tool.

· Allow the pupil time to summarise and reflect on what he/she has learned.

· Wherever possible, encourage parents/carers to support homework tasks.

Note: Newly arrived pupils will of course differ in terms of their previous educational experience and their previous experience of learning English as an additional language. By no means all will be beginners in terms of English language development.
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